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Abstract: Traditionally, youth with learning, cognitive, and intellectual disabilities (LCID) have not been given
the option of participating in and thus benefiting from a postsecondary education. There are school districts and
community colleges across the country, however, that are creating opportunities for these youth to have the option
of meaningful participation in a postsecondary education while still in secondary school (i.e., Dual Enroll-
ment). The present study involved a national survey of 25 postsecondary education options that support youth
with LCID in postsecondary education while still enrolled in secondary school as an empirical foundation for
Jfuture research on these service models. The main findings indicate that although most programs provide some
combination of “life-skills” training and community-based instruction combined with employment training,
some innovative service models (i.e., Inclusive Programs) focus primarily on inclusive postsecondary educa-
tional services for students with LCID. Inclusive programs tend to be relatively new, to serve fewer individuals
than other service models, and are more collaborative (i.e., high schools, colleges and adult service agencies
support students). Main survey findings are presented and discussed, followed by detailed profiles of six

programs, and recommendations for future research are presented.

There is a dearth of information on postsec-
ondary programs and services for youth with
learning, cognitive, and intellectual disabili-
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ties (LCID) and minimal data on the effective-
ness of the options that do exist, in relation-
ship to postsecondary outcomes (Neubert,
Moon, Grigal, & Redd, 2001). Practitioners
and family members who have developed pro-
grams and services typically have done so in
isolation, on a case-by-case basis, and without
the benefit of lessons learned from evidence-
based practices that support students. Thus,
there is a need to identify programs and ser-
vices on a national level that support youth
with LCID in postsecondary education set-
tings. A true test of any educational system is
how well its students fare—not only in class-
rooms, but also in employment and commu-
nity life, long after they have left school. Com-
munity College offers students from diverse
stations in life the opportunity to begin ca-
reers in their chosen fields by helping them
identify and achieve their individual goals and
in making a difference in their lives. This
paper describes preliminary results of a na-
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tionwide survey of 25 programs for students
with LCID that allow them to earn high school
credits as they simultaneously earn commu-
nity college credits to secure a high school
diploma, using funds allowed under the Indi-
viduals with Disabilities Education Act (IDEA).

The need for creative options for youth with
LCID is evident when examining the large
number of individuals experiencing poor
postsecondary outcomes. In the 2000-01
school year, 8.8% of the population (approx-
imately 6 million 6- through 21-year olds) re-
ceived special education services under IDEA,
Part B (Office of Special Education Programs,
OSEP, 2002). The 24th Annual Report to
Congress cited that 29.4% of students with
disabilities dropped out of high school in the
1999-2000 school year (OSEP), as opposed to
10.9% of all 16- through 24-year olds (Na-
tional Center for Educational Statistics, NCES,
2001). In terms of postsecondary outcomes,
individuals with disabilities aged 18-64, expe-
rience an employment rate of 32%, compared
with a rate of 81% for their non-disabled peers
(National Organization on Disability, 2000).
As for wages earned, the second National Lon-
gitudinal Transition Study (NLTS2, 2003) re-
vealed that, over the last ten years, youth with
mental retardation exiting secondary school
“were the only disability category not to expe-
rience a significant increase in earning more
than minimum wage.” This same study found
that youth with disabilities from higher-in-
come households are more likely to work than
those from lower-income households and,
furthermore, that “improvements in employ-
ment outcomes over time were least apparent
for lower-income youth with disabilities”
(NLTS2). Thus is perpetuated a cycle of low
employment, reduced independence and a
lower standard of living, especially for lower-
income youth with disabilities, in comparison
to peers without disabilities.

On February 1, 2001, President George W.
Bush announced the New Freedom Initia-
tive—a comprehensive program to promote
the full participation of people with disabili-
ties in all areas of society by increasing access
to assistive and universally designed technolo-
gies, expanding educational and employment
opportunities, and promoting increased ac-
cess into daily community life. The purpose of
this initiative is to improve opportunities for

individuals with disabilities so that they can
live, work and learn in their communities.
Creatively designed postsecondary education
is one way that people with LCID can improve
their ultimate employability.

Postsecondary education is one of the best
ways for individuals in general to enhance
their employability (U.S. Department of La-
bor, 1999; NCES, 1999). Increasingly in the
information age, postsecondary education is a
necessity (McGrath & Van Buskirk, 1999), a
vital part of preparing for a career (Stodden &
Dowrick, 2000), and is closely related to over-
all lifetime earnings and economic self-suffi-
ciency, two hallmarks of successful employ-
ment (Henderson, 1999; Kaye, 1998).
Traditionally, individuals with LCID have
been excluded from postsecondary education,
despite the fact that persons who do partici-
pate are more likely to become competitively
employed in the community (Gilmore, Schus-
ter, Zafft, & Hart, 2001; Hart, Zafft, & Zim-
brich, 2001). In fact, completion of any type of
postsecondary education (e.g., one college
course or a certificate program) significantly
improves the chance of an individual securing
meaningful employment (Zafft, Hart, & Zim-
brich, 2004).

Only 37% of all students with a disability
who have graduated from high school enter
into some type of postsecondary education,
compared to 78% of all high school graduates
(Blackorby & Wagner, 1996). Typically, stu-
dents with LCID either drop out of school or
remain in special education programs beyond
their eighteenth birthday, while their non-dis-
abled peers graduate and go on to college,
technical school, or full time employment.
Given the importance of postsecondary edu-
cation in today’s economy, the limited partic-
ipation of students with LCID in postsecond-
ary education and the lack of opportunities to
gain requisite technical skills, the need to im-
prove access to postsecondary education and
to enhance the level of interaction between
young adults with disabilities and their peers
without disabilities is evident. This need has
prompted a growing interest in the develop-
ment of relevant programs and services at the
college level for youth with LCID who remain in
high school beyond their eighteenth birthday.

Provision of educational services and sup-
ports in age-appropriate settings for youth in
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their latter years of secondary school (i.e.,
ages 18-21) may be accomplished through
dual enrollment in a community college. This
approach provides opportunities for youth to
earn a high school diploma while pursuing
postsecondary education, to develop employ-
ment skills and career connections, to improve
access to peers without disabilities—thereby
expanding their social networks, and to im-
prove chances to transfer to four-year colleges.

Throughout the United States, youth with-
out disabilities, usually considered academi-
cally able, take advantage of dual enrollment
options. However, youth with disabilities who
struggle to earn their high school diplomas
are not afforded the same opportunities. Sta-
tistics indicate graduation rates for youth with
disabilities lag behind their non-disabled
peers (OSEP, 2001). Graduation rates are low-
est for students with mental retardation
(41.7%) and students with emotional distur-
bance (41.9%).

Lack of a high school diploma obviously
restricts opportunities to pursue postsecond-
ary education, whether programs are aca-
demic or vocational. Additionally, without a
high school diploma, youth with disabilities
are not able to take advantage of federal aid
programs offered to youth that have earned
traditional high school diplomas (e.g., Pell
grants). Students who earn a GED or who do
not have a high school diploma can qualify for
federal student aid if they pass approved “abil-
ity to benefit” tests, such as the COMPASS
series (Free Application for Federal Student
Aid, nd). These exams are standard paper and
pencil-type tests, however, and thus inaccessi-
ble to many students with a disability.

Thus, dual enrollment, a relatively new phe-
nomenon for students with LCID, allows them
to complete high school while attending com-
munity college with same-aged peers and pur-
suing an academic or vocational curriculum in
an inclusive setting. Dual enrollment permits
students with disabilities to remain eligible for
services under the IDEA to age 21, if deemed
appropriate by their Individual Education
Program (IEP) team. Under IDEA, students
with disabilities are no longer eligible for spe-
cial education services when they graduate
from high school or, if the state allows, when
they reach the age of 21, whichever comes
first. Dual enrollment not only facilitates high

school graduation to postsecondary education
settings, but also has the potential to encour-
age collaboration among various service sys-
tems, such as Vocational Rehabilitation, One-
Stop Career Centers, the Social Security
Administration and other human services
agencies.

This paper describes initial findings of a
nationwide survey of 25 dual enrollment pro-
grams for students with LCID that incorporate
the use of educational services and supports.
For this paper, the phrase, “students with sig-
nificant learning, cognitive, and intellectual
disabilities” refers to those students whose dis-
ability significantly impacts ability to access
the general curriculum without a strong sys-
tem of educational supports and services. Stu-
dents with developmental disabilities such as
autism are included in this definition as are
students with mental illnesses and emotional
disturbances.

Method

Participants

Programs across the United States (N = 25)
that use innovative strategies to support the
dual enrollment of high school students with
disabilities in academic or vocational college
courses were surveyed. These programs serve
students who have been labeled by their
school systems as having LCID (e.g., signifi-
cant learning disability, cognitive disability or
a developmental disability, such as mental re-
tardation or autism), and who range in age
from 18 to 21 years old. The programs repre-
sent a variety of geographic areas (e.g., Cali-
fornia, Maryland, Massachusetts, Michigan,
Kentucky, and New York).

Initially, a telephone survey of 40 college
programs was conducted to identify those that
served youth with LCID, ages 18-21, still en-
rolled in public school but receiving services
on a college campus (i.e., students dually en-
rolled in high school and college). The se-
lected programs were identified through post-
ings on two national listservs related to youth
with disabilities in higher education (A
Choice for Everyone, and Disabled Student
Services in Higher Education), a database of
programs from the University of Kansas Grad-
uate College of Education, and the National
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Center for the Study of Postsecondary Educa-
tional Supports at the University of Hawaii at
Manoa. Although 40 support programs were
initially identified, only 25 of these programs
met selection criteria for this survey of serving
dual enrolled students with LCID, ages 18 to 21.

Results

Programs surveyed typically fell into one of
three categories of postsecondary education
models: substantially separate, mixed, and inclu-
sive.

Substantially separate program. Frequently,
these programs are referred to as “life skills”
or transition programs. This report is only
reporting on those programs that are based
on the college campus but it should be noted
that they are also found in community-based
settings. Students who attend these programs
typically do not have ongoing sustained inter-
action with the general student body and they
do not have the option of taking standard
college courses with peers that do not have
disabilities. The curriculum is primarily fo-
cused on “life skills,” community-based in-
struction, and rotation through a limited
number of employment slots (e.g., mainte-
nance, food preparation, filing), either on or
off campus, which provide some semblance of
work experience for participants.

Mixed program. These are transition pro-
grams that are housed on college campuses.
The difference between this kind of program
and the substantially separate category is that
students have some interaction with typical
students (e.g., in the cafeteria, at sporting
events). Most importantly, students have the
option of taking typical classes and being sup-
ported in inclusive college courses, even
though most of the curriculum is focused on
“life skills,” community-based instruction, and
rotation through a limited number of employ-
ment or work experience slots (e.g., mainte-
nance, food preparation, filing).

Inclusive, individual support model.  Students
are provided with individualized services and
supports (e.g., educational coach, assistive
technology), which are needed to ensure ac-
cess to and progress in college courses, certif-
icate programs, internships, and/or degree
programs. All services are student centered,
based on student choices and preferences,

and inclusive of those available to the general
student body. Some programs also offer in-
ternships and employment related supports.

Of the 25 programs surveyed, 13 were
mixed programs, eight were inclusive pro-
grams, and four were substantially separate
programs. Services provided in mixed pro-
grams were most frequently offered in a sep-
arate setting or class, but students were per-
mitted and supported to take standard college
academic courses and participate in campus-
wide recreational and social activities. Overall,
the mixed program curricula tended to focus
on functional “life skills.”

On average, substantially separate programs
had been around longer (between 4 and 5
years) than either mixed programs (between 3
and 4 years) or inclusive programs (i.e., about
4 years). Of the combined number of mixed
and separate programs, 62.5% had been in
existence for more than 5 years (the oldest
being 16, 13, 12, and 10 years) and 37.5% had
been around for fewer than 5 years, while
43.5% of inclusive programs had been in op-
eration for fewer than 5 years.

Substantially separate programs tended to
be larger than either mixed or inclusive pro-
grams, with 60% having over 21 students and
some as many as 70 students, across multiple
classes. Mixed programs served an average of
between 11 and 15 students, and inclusive
programs served an average of between six to
10 students. All of the inclusive programs sur-
veyed had fewer than 15 students at any one
time.

Figure 1 identifies types of disability served
by the 25 community college programs. Al-
though most commonly served were students
with cognitive disabilities, programs overall
served students with a wide range of disabili-
ties.

Use of LEA funds is represented in Figure 2.
The most frequent use of school district/
IDEA funds was for transportation, at 95%.
Instructional assistants and vocational assess-
ment were identified as provided by 65% of
the school districts. There was a fairly even
distribution in the way funds were used by the
25 colleges programs.

Overall, 75% of the programs indicated that
they were involved in cost or resource-sharing:
78.6% of these costs were shared with their
Vocational Rehabilitation agency, 50% with
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Figure 1. Types of disability of students served by postsecondary education programs.

their college’s Disability Services Office, and
42.9% with their Department of Mental Retar-
dation/Developmental Disabilities.

Figure 3 presents survey responses on bar-
riers. Overall, 61.1% of the 25 postsecondary
programs identified “attitude” as the most sig-
nificant barrier to overcome (e.g., students

with LCID do not belong in college; the cur-
riculum will be ‘watered down’). Barriers
listed under “other,” the second biggest cate-
gory, included: transportation, entrance stan-
dards, and a lack of transition planning. IEP
meetings were the most frequently cited
(68.18%) vehicle for determining if a college
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Figure 2. Use of LEA funds by postsecondary education programs.
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Figure 3. Barriers to postsecondary education.

program is appropriate for a particular stu-
dent.

Discussion of Survey Results

Study results provide an initial data set on
postsecondary education programs as a rela-
tively new model of transition services for high
school youth, age 18-21, with LCID. What is
most innovative about these programs is they
expand the traditional concept of “transition”
from a one-dimensional employment model,
to a multi-dimensional model that includes
inclusive postsecondary education as an op-
tion for this student population. Dual enroll-
ment is not a new concept. What is new and
exciting is the application of dual enrollment
for students with LCID who historically have
not been afforded the option of a postsecond-
ary education. Moreover, access to postsec-
ondary education expands the opportunities
of students who have LCID to become in-
volved in the larger society, as an innovative
outcome of emerging social and public policy
(e.g., President Bush’s New Freedom Initia-
tive), and may increase employment opportu-
nities for these students. Further study is
needed to test this hypothesis.

Given that postsecondary education pro-
grams for youth with LCID are relatively re-
cent innovations, it is not surprising that only
25 programs were identified and qualified for
the present study. The number of programs
does not provide a sufficient sample size to
allow for detailed statistical analysis of differ-
ences in programmatic outcomes.

Program Profiles

Tables 1-6 highlight key features and promis-
ing practices of six programs that were re-
viewed. A representation of the mixed pro-
grams and inclusive, individual support
models is provided. Each review contains the
program name and structure, and a brief sum-
mary including type and age of students, over-
all program goals, funding information and
generic program data.

General Discussion

Given that postsecondary education options
for students with LCID are a relatively new
occurrence and are still far too rare, the
present survey provides foundation for future
research and provides examples of innovative
service models for practitioners and advo-
cates. First of all, as postsecondary education
programs develop, they must be identified
and surveyed, and similar efforts in Canada,
Australia, and Europe may be surveyed and
added to the discussion, both by way of com-
parison to national trends in the US and as a
resource for additional evidence-based prac-
tices from which to learn. This information
then needs to be compiled and made available
to educators and the general public through
linkage with national clearinghouses, associa-
tions, and relevant national centers (e.g.,
RRTC on the Study of Postsecondary Educa-
tion Supports, National Center on Secondary
Education and Transition, National Center
for Workforce Development).

Second, research on effectiveness of cur-
rent approaches must be undertaken, to de-
termine the relative success of each in assist-

Community College / 59



*982[[0D) 21BIS O[RNY WOIJ SIUIPNIS PAIL[NOLIEW PUE ‘ADUITE IIIAIIS

ympe ue “ouy ‘9idoag ‘sjooydg drqng oregng oyl wouy Jyers Aq papuoad siroddns pm Hrunwwod ayy ur 10 /pue sndured 289[[0d € U0 papiaoad ore SIIIAIS [[V 4

SoIppNq JUIpMIS
pue siossojoxd
Jo skoains se
oM se ‘s[eoS JiI
JO JudwuIeIIR
£q pauruiaop
SE ‘SouodIno
Juopms Junpoen
ST INq erep
Aue aaey 01 MoU
007 st weadoad oy,

‘wreadoad  euoneurauy ‘sarppng 1saq,, jo 1ardeyd ysnoayy
quopnis 989[[02 1ayloue YIm paired St juopnIs yoes ‘A[euonippy
-1010NMsur paseq-Arunwwod pue radeuew werdord guawdmba

‘wrexgoxd

op 0y A[dde

01 Y1 pnom £oy)
J1 Sunoowr wey)

“SODI[IqEsTp
moym sraad
arerrdoxdde-o8e
PIM Surures| Iy
2NUNU0d 0} WIY)
SMO[[e weIdorg

‘Ouoydafe) QUaI Se YONs SWIAI I0J PIsn oIk SIDIAIIS J[NPE I0] JA1 stuapms o) e UonNISULI],
spuny o1qny “Suruue[d 1901Ld> pue JUIWSSISSE [EUONELIOA ‘UIYILBOD apwoop Apurol oym paseq 239[10)
qol ‘soyoeod reuonINISUI 10 [BUONEINPD ‘SIdYILd) ‘uonerrodsuen SI9YDBI) UONEINPD Ay, sInpe

se yons swar 10J Aed 0) pasn uaaq 2ARY Iej SN} spunjy *(wsnne [ewads pue se frunuwod

[ooyoas orqny 911 289[[02 [reraao ur Sunedonred pue ‘sdiysurayur se yons) syuaaed yim pareys arop ur Aerd
10 sqol pred je Sunyrom ‘sassep Sunipne Surpnur ‘sanIAnde jo SanI[Iqesip st wrexgoxd a1 pue “I0M ‘uresf
a8uer opim © ur pasjoaur A[[eord£y are syjuopnys wrerdou sonI[Iqesip reyuswdorosap Moqe uoneuLIojul QAI[ 01 papaau
INOYIM SJUIPNIS 989[[0d apN[OUI Jey]) SSULIJJO 239[[0D I9YIO aaisearad pue ‘[rexoaQ “wrexdoxd S[[IYS o) Sururea|

10 sosInod ut edonred sanipiqesip yim siuopmg AouSe 901AIS ‘SONI[IqESIP o1 10§ I[qISIP ul sonIIqesip
ynpe ue “ouj ‘9[doad YSnoiy) paf[oIud oIk WOYM JO g pUe [00YDS 2ANTUS00 9 01 I9pJO Ul dwn JuedyIudis
ySry orqnd 9y) U PI[[OIUI OS[E SIUIPMIS UL WOYM JO 9 ‘SIUIPIIS ‘SaNI[IqESIP Jjo sporiad 110ys 10§ M SJUIPMIS
31 s1oddns werSoxd oy ‘Apusaimy) -ouy ‘ordoag pue sjooydg Suruaes| A[oyes auofe 2q 03 JSISSE O] ST [BOS

o1qng orepng @8af[on aeig oreyng jo diysromaed e st wrexdoad oy, M S)UOPMIS  d[qe 2q Isnwi sjuapnyg  werdoad [[e1oao oy,

$2UL02IM()

M0N0 poag sppnpLotpuf L) QU w09

AN ‘oreyyng ‘aoSoqon aels ofejyng ‘urerSorg uonisuel], paseq 250D
xPIXI :2IMPONNG

I AT1dV.L

60 / Education and Training in Developmental Disabilities-March 2004



aaxoddns
papaau a1 $198
JuapNIS A Je)
aansud 01 wexdoxd
oy Sunixa 03 Jord
£ouaBe 201198 IMpe
oreudoxdde oy
0) poYUI[ ST JUIPNIS
[0’ JBY] SIINSUD
wrexdoxd oy, speos
JAI Jo yuswrurene
£q paururialop
SE SOWO0INO JUIPIMIS
syoen werdoxd oy,

*(forjod soueansur s,)oLNSIP

[00YDS 9} AQ PIIIA0D 9 0) PIIU SIUIPNIS [00YDS AIUNoy)
aurwessa[ PoIopIsuod A[[eSo] syuapnis asned9q) ddUBINSUL
AN[IQeI] PUE ‘S[ELIdIBW ‘SIOUTEI) [EUONEIOA PUE SIURISISSE
reuononmsur Surpnput jyeys ‘uonerrodsuen 1oy sfed Aurewad
VAT 9U], '$9sI0Y WOoOoIS puk opLl 0) Surured| ‘uirey uernsonbo
o) e spuapmIs 289[[0) Angsy 1910 Pm yrom o1 Lrunmaoddo
UB 9ABY PUE ‘WOOI IYSIOM 1) UI JNO YIOM ‘UONINDSUT
Ppaseq-Arunwwod 91291 ‘sndwed uo yrom A9y, ‘paed Aianoe
989[[00 © 2ARY OS[E STUIPNIG '$ISINOD uonednpa [edrsdyd snorrea
pue ‘uononpold orpey ‘ASo[outda], uoneINPY IOM [BI0S 0}
uondNPONU] IPN[IUL 3B} O UISOYD IABY SIUIPNIS TBY) SISINOD
Jo sopdurexy ‘sosse[d Jo AI[Iqe[reat oY) pue ISAINUI I} UO
Ppaseq sasanod 221y 01 dn jipne Aew syuapmg dwn duo Lue e
syuapmys 2ay 03 dn syroddns £[rensn weadoad oy, ‘sjooyos ySiy
JUQIQJJIP OM) WOy S1UapNIs saaxds werdoxd oy, “fooyos orgnd
JI9U) UI PI[[OIUD UTEWAI A[[EITUYDID) INQ ‘DILOYNIID B [IIM [00YDS
Y31y 2ALI[ sjuUIpMI§ 1] 289[[0D Jo s10adse [[e ojur parerdorur
QIe SONIIqRSIP [ENII[[AIUL (PIM stuapms ‘werdoxd sy ysSnoay ],
*98a1[0n AIngsy pue uoneonpy jo preog Aunon) aururesso|

U29M)2( JOBNUOD IANLIOCR[[0D B ST UONIIUUOY) duTuressaf ay ],

“(wsnne

Se Yons) SonIiqesp
reruswdoasap
aarsearad pue
2AnTIuS0d JuedyIusIs
pue ojeropow

YIm ‘T3-8T Jo sode
O U2IMID SIUIPIIS

‘Sunoow

wed) Ji[ S, )udpns
oy e weaSoad

o1 Surpuane moqe
op1ap oym ‘siapoxd
9DIAIIS PUE ‘SI2YOELI)
uonedNps [eIUI3
pue [enads quapms
o ‘syuared Pm
paxeys st wexdoxd

9y} INoge uoneuLIojul
qreraaQ ‘wrexdoad

o 10y 2[qL31L 2q

0} 1opio ur orjojrod
JUOWISSISSE OJLULIII[E
parorduwion e aaey pue
wrexgoxd ewopdip-uou

‘sonlIqesip
IMOYIM 2501}
03 se SonI[IqesTp
Jueoyrudis
M SJUIPMIS
0} ‘Sunpiom
pue 289100
Surpuane

se yons
‘suondo owes
o apnoad oy
st wrexdoad ot

soatos werdoxd oy, € WOy 9q ISNUW SHUIPMIS  JO [BOST [[BIAO Y],

$IU0IIN()

m20430()

paouag spnprowpuf

D) ey

w09

XY ‘@xowqipy ‘98900 Aingsy ‘uondouuor) surwesss|

POXI]\ :04mPOINNS

¢ A1dVL

Community College / 61



yuowforduwo
aannadwod

10 payroddns jo
ad4 swos ojur xa
siuedonaed jo 9,09
Arewnrxoadde

1e1) poIRWINSd

SI 3] "payoen
A[reuroy jou

9JE S9W0IINo Juapmg

'suonOE 1911 Jo saduanbosuod

o) 10§ a[qisuodsar are pue 1PNPUO)) JO OPO)) IUIPMS ) Aq PAULIdACS

QIe SIUOPNIG UONISURL], ‘SIUIPNIS [[€ YIIM 95LD ) ST se ‘puy ‘uoneonpo [edrsiyd
aandepe pue 9re oandepe ‘Surpasunod srwepedse pue ‘remsal ‘pazienads
‘A8010UT9) JANSISSE JJRIS [EUONDNISUT [IIM UOSIRI] ‘SIOYE) 910U ‘S101M)

‘opnpul 191Uy 201n0say AIIqesiq 2y L, Jo siSor ay) sopun sproddns reuonippy
‘sopIyA umo a1 10 ‘oidoad 1roddns woy soprr ‘sasnq eare Surppay o Susn
£q Apuapuadopur sndured 01 aNwWWOd HULPNIG "SIUIPMIS AIXIS PUNOIE SIdGUINU
$SISSD]7) UONISUDA], DY) UT TUDW[[OIUY "WIOOISSE[D € 01 siunoure jsit sndured

o) ‘90oUassd UJ ‘yuapnIs 1o Pm no Suruey snl 1o suroddns yim sossepd
uoneonpa rensax Surpuane snduwred ay3 MoySnoay) punoy aq Aewr Aoy sassvy)
wuoIIsUL], JIDY) UL JOU IE SJUIPTIS DY) UIYAL "YONS SE WOOISSL[D PIAILIIPIP

ou st o1ay [, 'snduwred o) IMOYSNOIY) SWOOISSL[D UT SUOOUIdJe pue sSururour
o) SuLmp Sasse DY) PUNE 2020435 UOLISUDL], 1OJ [[OIUD OUYM SIUDPIIG
*9ouaLIadx0 989[[00 [NJ$SIIINS © OABY O SINI[IGESIP [EMIDD[[AIUT DIM SIUIPMIS
1sisse 03 paxedoxd L[eoyads T0[sUNOd © sey 191ud7) 20INn0sAY AN[Iqesi(

oy, "sesanod errdordde sowr oy 9sooyd woyy dpoy 01 19pIo ur 9837100 oYy

Je J[(R[IeAR $9OIAIDS SUIPSUNOD dY) 2sn 0) PoSLINOIUd dIE SIUSPMIS UONISURL],
‘padofasdp Sureq mou ATk seare 959} M SuI[eIp BMOLLIND dYads ‘1osamoyy
Q[(R[IEAR SISINOD D) [[B JO YIOMIWELJ ) UM PISTYUL DIE UOEUTULIDIIP-J[OS
pue Loedoapej[ag ‘sdiysuonear (§ pue ‘uonosajoxd-ias (¢ ‘OuatSAy pue yesay
(g “W29)$9-J[S /SSAUDIEME-J[IS (] :SIDISIUWIS INOJ JO ISINOD I} I9AO SLIIL PIIR[AI
[LIOADS SIDAOD J[OSIT SSOUDIEME UBWINE] ‘sSoudIeme uewmy pue juawdo[osdp
100aaed ‘Sururen tomdwod ‘yrew pue Surpead s[[Iys 9JI[ SpNUI IS,

‘woay asoot 01 suondo reuoneonps sandepe Jo Toqunu € oARY sIUIPNIS ‘ApuaLIng

SPISU [RUONEINPD
1Y) [[Y[ny 1on9q ued simsind pue spuewap o1 oxmny pue juasard 1o

10§ pauSisop saaneuIae [euonednps parroddns Jo uswiSaa e aayey simsind
[euoneaNpa 989[[0d 1T 10J PAmSs A[[eapt o jou Lew ped 19jsuen € 10 99139p
vy ue “Apuanbasuoy) ‘saniqiqesip [enidaEur s InoL 10y A[eoynads paoSies
R[NOLLING UONEINPY 2ANdEPY 91 UTYIIM SOPISIT SIAT[ I} 01 JULAD[AI Sururen

PUE 1U2IUO0D 210D ) IN( SSULIJJO 2SIN0D F[[0D IL[NSIT 199[9s Aewl SHUIPNIG

s§umos [euoneonpa Lrepuodas
asod ur AHumyew pue yImoas 10y santumuoddo Surpuy axe oym saniiqesip
remda[AIUI PIM InoL Jo sroqunu Sumois oy Surpnpur 1oy sonrqissod

Auew Suowe Ppow auo se aaras sndured 289[[0) LISLYS ) UO SIIIAIIG UONISULL],

“SuIAl] Ayrunuwwod
Juopuadopur

PUE ‘[RUONEIIIAL
‘TeuonedoA

ur uonedonred
Jo soffis
mySurueaw 10w
103 suopms dmbo

*(wsnne 0] pa1mdNns

SB [ONS) $aNI[Iqesip parxo uondo [euoneINpd
reruswdorasap 2ABY OYM IO [00IS aaIsnUI
aarsearad ySry ur paforus pue pajerdojut

pue ‘saniiqesip [0S 2Ie oym +g] pase ue apnoad 0y
2ANTUS0D ‘SONI[IqesIP aIe oYM SINI[IGESIP ST S9DIAIOS 9T} JO
Surures] s uapmg  emdd[EIUl Pim siuepmg  asodand Lrewnad oy,

$2U0IMN ()

ML)

Pa0sag Sppnprotpuf D) g M09

VD ‘Surppay ‘9Ssqion eiseys ‘weiSorg uonisuery,
PIXI\ :2amonng

¢ dTdV.L

62 / Education and Training in Developmental Disabilities-March 2004



Jyeas reuorssajord yim
SMOTAIDIUI PAINIONIS
-rwas pue ‘sdnoid
snooy ey pue
Juopmys ‘wrexSoxd ot
ur aredonaed jou op
pue op oym INoL jo
Apmis 11040d paydrew
® Jo uoneuowadur
o ySnoayy
poysiidwoooe Suraq st
uonen[ead iy, “(SdLI
/AL 9} U0 JUDWNRIS
UOISIA 9]} Ul PIIDI[JAI
S9210TD Tenprarput
M SIDI0YD JUIPIIS
[enpIAIpuT yojew

e suondo uoneonpa
Arepuodasisod

pue juowdoduwd
aannadwod

parea8ayur “8-9) ypnok
I0J SOUIODINO UO Paseq
st pue ssaooxd ur st
[PPOW DHDAM 211 Jo

£oeoryzo o) Jo uonenyeAy

‘ooyos ySry Sunixo aoy) 0y Jorud syuapms 103 Liiqisuodsar [edsy
sawmnsse A[juowrtrod yorgm ‘Aouagde 2o1xas jmpe seudordde oy 01
payUI[ ST 1UopMIS Yoed ‘wred) Aouaderaur oy ysnoayy ‘A[euonippy
‘Suruueyd parsyusd-uosiod pue ‘Guruuerd 19910 ‘(S[eLIareW
2s1n0d Surpear yim 1sisse 01 ade) U0 $Y00q 10 JIEMIJOS TOPRIT-D
‘Sunyer sou 105 syrews eydpe “8:9) LSo[ourpay aansisse ‘Suryoreod
qol/reuoneonpo papuouad osfe sey v 2y “(uonenodsuen
origqnd Sursn Arunwwod ey urpm Apuspuadapur [paen
01 Moy syuapnys Suryoedn Surziseydurd) uonerrodsuen pue ‘sody
‘uontm 10y pred sey yiT o 9sed oy Uy “19400 suoneziueSio
19110 1eyM pue 10§ sfed YT o) 1eyM A[PANTULOp Afnuopr
01 JMOYJIP ST T ‘[OPOW SIY} JO SIMEBU I[(IXI[J PUR PIZI[ENPIAIPUL
o1 03 an( Paxd 289[[0d [[NJ J0F IsIn0d € Sunye) 10 ‘werdord
1eoynIad € Suud ‘unipne ySnoxy s[eo 1001ed 1191 01 2)e[aX
1eq[) SOSSE[D PUNE SIuOpMIs 98[[0d Arunwrwod oyl 1y *(YINox
91e1g Aeg 10y sqo[) 9sanod uoneuruLI)Ap-jas pue Suruue(d
1001BD B 9] OUYM SINI[IQESIP [NIM + /] $95 ‘SIUOpnIS 19110 (M
uope aredonued Aoy, 901040 19918D [ENPIAIPUL J12Y) UO PIseq
are yer suondo juowfoidwd 10 /pue uonesnpa Arepuodasisod ur
‘%G—81 soSe ‘soniqiqesip [emos[EIUl PM ok uay o1 dn sproddns
Aqreard£y 100foad oy, *sao1a19s JO JudWwAAOIdWIT 10] TOTIEN[EAD
snonunuod pue ‘sopuade ssone Ariqisuodsor pareys Sunuasaxdax
SWSTURYDIW SULILYS-ISOD I[NEBSIIA DSO0YD ABUI SIT[IUIR] IIOT[)
pue o yorym woy siroddns pue sa01A19s J[qIXd[) JO NUIW
& ur paynsar siy, siroddns pue soO1AI9S 10J SPIIU [ENPIAIPUT
0] $20IN0SAT PIIL[AI uonIsuen Yui[ o) sarSarens gurerop
uerd wonoe [enuue ue padopadp uay) wed) Oy, ‘sUoneZIULIIO
pue sopuade Sunedonued [fe ssooe sde§ 9o119s Jo uonesoynuapt
v uore quawudie pue Surddewr 9omosar pardnpuod
wed) o], ‘suoneziuesio Loesoape pue ‘siopuoid 20119s ‘sonuaSe
QDIAIDS I[NPE “191Udd 1201ed dois-ouo ‘a8aqion Arunuwuwon)
puowedisumey ‘SgM Jo dn opewr wres) aaneroqe[[od ‘Aousderaur
OPIMADLNSIP B PIULIOY DDHDAM UL SIT0YD I Jnpe [nyduruedur
01Ul [0OYDS JIXd SONI[IRSIP [EMID[[AIUT IIM [INOA I2ISIDIOM
1B 2aNSUd 01 “DHDAM ) papnud ‘pour 1roddns fenprarpur

ue Sunuowadur uo Sunjrom usaq sey SIM ‘sI1eak Inoj Ise[ o) 1940

“(wsnne

S (ons) sanIfIqesp

euswrdorosdp

aarsearad

pue 2Antugod

‘sanifiqesip Surureay

Supnpur soniqesip
[EID3[[SIUL PIM [INOX

‘uonedonps

Arepuodasisod
Sumsand ur yso10yur ue
ssoxdxo 1ey) sonIIqesip

[emOd[IUL PIM PNoL Auy

suondo
Juoukordud 10
/pue Lrepuodosisod
aatsnUI

Ul SaNI[IqesIp noyim
s10ad jo eordsy
SOUI02INO IAJIYOE
M sonIiqestp
[EIOD[[AIUT (IIM
oA qre ‘Areoyadg
“fArunuwwod

I19Y) JO SIaquIot
Sunnqrouod

QUWI0d9( 01 pue ‘A1
Jnpe jo saSuayeyd
Auwewr o) woO eI

0) ‘soumny 1Y) 10y
$9IBI0APE UMO I1IY)
2W09( 0} ‘SaIMMNd
ISIDAIP WO SO
Surpnpur ‘sonifiqesp
i ok 1roddns
YOIUM ‘SIDTALIS

pue sroddns
[enpiarput jo Aeire
ue jo yuowdo[asop
a1 ‘[e08 uoWUOd

® punore a)run

0] SWIDISAS DIATOS
NPE pue GIM SISISse

DDDAM W ‘[B19A0

S0 ()

ML)

pacuag sppnprapur

vuane) gy

o9

VIA 19159210/ 989[[0) Aunuwuro) puoweSisume) pue s[ooyds dM[qng I9)SII0A\ ‘UOTIIUUOY) I3dIe)) IFI[[0)) (N0 IISIDIOA
QAISNU] :2IMONING

¥ 41dV.L

Community College / 63



"BIEP JUILIND
JAEY 10U S0P
Mq $OWOINO

yuowkoduwo

JuopnIs

syoen Apurewrtrd
wexdoxd oy,

“WoISAS 1NPE Y} 0] SIIIAIOS JO UONISULI)
) M SISISSE [DIYM ‘SIOUDLD) A U} Il
‘SUONZIUESIO 9DIAIdS JNPe A poprroad are sadIATOS
IV *(drgsuzorur “y1om ‘sse[d “8:9) [[Is oY) asn p[nom
JUOPNIS ) AIOYM SUNIDS [EINIBU ] UL PIIIAIP
s1 Sururen [[y 9 [[IM Juapnis yoes 10y suondo pue
SODIAIIS JUDIDJJIP 3 JeyM s102.1p Jey) ue[d parojuad
-uos1od e sey Juopnis Yoey 'SAI[IWER] pue ‘YP[EaY
[eyuaw pue saniiqesip [eyuawdo[ossp jo syuounredop
‘fouaBe uonwiqeyas reuonesoa ‘sproddng
ANIqesiq JO 204y 289[[0d 21} SUIPNIUl ‘SaNNUD
1910 Aq oUOP SI SuLIeys 10D [BUONIPPY "SINIANDE
[euoneadar 10 [enos pue ‘Suruue[d 19918 ‘SOYILOD
[euonONISUL o [euonedsnpa ‘uonelrodsuen se yons
swal 10§ Aed 01 pasn udaq dARY SpUNy [0OYDS I[N
*SONI[ICESIP INOYIIM SIUIPNIS SIPNIUL 18y} SULIDFJO
9891100 19110 10 2san0d B ur edonaed 0y asooyd Lew
soniiqesip s syuepmg wexdoxd oy £q parroddns
QI OUM SIUIPMIS G PUB [[ UIIMIDQ dIe 2191} ‘APuaLiny

‘suoneyuasaxd
pue ‘yqmout jo
pIom “Qunydoiaq ysSnoay)
stopraoxd 201198
pue ‘SI9YDEI) UoneINPd
[e1ouad pue [eads
oy quapns ‘sjuared
M paxeys st werdoxd
9} INOge UONeUWLIOJUL
IeIAQ "dH] JuapmIs
o ur urexgoad sy
IPN[UI PUL PILIDJAI
-J[9S 1€ UJO SII[IUIe]
pue sjuopmg *(wsnne
se (ons) sonIfIqesip
reyuswdorasap
aarsearad pue
‘SONI[IESIP 2ANTUS0D
‘SONI[IQESIP SuruIed]
Jueoyrudis Surpnpur
Anpqesip Aue s stuopmg

‘Qrunuwuod [ed0[
I} JO SIoquIdW
Sunnqnuod
Se OAI[ pue
‘SONIATIOR [RIDOS
ur sedonaed
guowdorduwo
puy £Prewnmn
01 paau Lo
syroddns oy Im
syuopnys opraoad oF,

“+81 98€ SonIIqesIp
[BIID9[[AIUT YPIIM SJUIPMIS

$U0INN()

m20AI0()

pooag SpEnpLpuf

vuanay) gy )

IN “Ioqry uuy “a3foig ynpy Sunox
JAISNOU] :2IMONNG

g IIdVL

64 / Education and Training in Developmental Disabilities-March 2004



dq ut
uonedonred oy
JO 9sneddq 2Imny
o 103 paredaad
I19m39q axe Lo
ey wodox aseyg
snig oy Sunmp
pakoains syuapnis
Jo 9,96 "weidoxd
o unajdurod
19y Sururen
10 UONEINPSD IdYLINY
01 uo 03 sarenpesd
dd 3o %0/ "aseud
sn[J oy Surmp
oye Aot s9saInod
289[[00 21} uI 19119q
10 D) B UIED SJUIPIIS
JO 9%GL ss
da (F1¢ =N) 1I®
spaegox pajuasaxd
®IEp U1 JBY) pIjou
94 pnoys 1 "eiep
pareSoi83esip oaey
jou soop werdoxd oy,

‘ewopdip 1oy Surures o0y 9nor ud 289100 Arunwwon)
JIOSBSSBIAl 1€ $ISINO0D 9FI[[00 [9A[PaId oM} 93a1dwiod A[nyssaoons
SHD 9 1k syuapnys aseyq snpq sdrgsurarur pue ‘spoafoxd rolewr
‘sorfopaod ‘sanuajadwod Surpnpur Oseyq snig 2yl pue 949
UONBIUISAL I} JO SHUDWI[D [[& 232[dWod pue J( Ul PI[[OIUD
are [y ‘[ooyds ysiy jo mo paddoap Asnomoaxd pey syuopnis

001 Arewrxoxdde s gHD) jo e ‘“Apuanbasuod pue ‘ewordp

© INOWIM [001DS 1] 2AaeY oym uoppoig ur ajdoad Sunof Suiaros
jo asodand oymads oy 105 EET Arenue[ ur paysIqeIse SeM [00IS
ST, “I2LISIP [00YDS [BI0] ) UIIIM N “I9NIRYD PIIURIS-DIRIS

e 1opun sajerado 11 1ey) Suruesw OOYOS I9IRY)  UURJ OBIOL],
e se soyerado gD oy, ‘swerdord uonisuen) 989[[0d pUE 19918I-0)
-[00YDs SULIDJIO YN ‘UOPDO0IY Ul UONEZIULSIO PIseq-A1unuuod
®NUMNL AN A9 papunoy sem [ ‘[ppouwt (I 24} uo paseq

[00YDS MIU puRIq ISIY Y} SeM SO YL SJHI PU® SINI[IGesIp
[PTIDS[[AIUL YIIM SIUIPNIS SBY OS[E 11 asnedaq paySiysiy

Buraq st (§HN) [00Yds 1reyn) vordwrey)) 9y, ‘uonenpeis
[ooyds Y3y jo judwaambar e se yrom [oa9] 289[[00 Pm urerdoxd
Srwepese JuiSuayeyd e ySnoay) os op 01 pue ‘I € uey)
Taper ewordip [00yds YSIY € WIed 03 JUIUNIWWOD Y} dpewt
aAey syuapnIs J( ‘st [[e jo a1ids uy ‘senipiqsuodsar A[rurej pue
[eURUY 9ARY pue PISeIUBAPESIP A[[EIIWOU0DD I S)UIPIS Auewd
osTy a11s J( ® e Surfoaud 01 zoud [ooyds jo o paddoip aaey
(996) Jrey IoAQ “Sumas [ooyds YSIy [euonipen € ul saduaLadxo
Sunensniy pue JMoyJIp pey aaey siuapmis J(q Auepy snduwed
289[[00 © U0 $38IN0D JIPAI2-10J pue ‘SAIYSUINUL YIOM ‘DIIAIIS
AUnuwuod Ul SJUIPNIS SIA[OAUT Je() DUILIIAXD JeIL-I0TUDdS
[euonisuen e sopnpur werdoxd oy, “dem oy Suore souepms
pue 1roddns Surpraoad oprym spaepuess soueunrojrad ySiy

199w 0] S1UdPNIS $ASUI[[RYD J( "uonerodio) yieamuowrwior) Jo
UOISIAIP ® ‘uoneonpy pue juawdopad(q [INo 10§ 191ud0) oY) £q

pausSisop sem jey) Ppow Juawdoaadp YinoA e st (J() snid ewordiq

Xl

Je AIMYM-UON I3[0
pue %9g e AYM
‘%€ ¥e oune ‘98¢
1B URDLIDWY URILYY
st Apoq yuapms jo
uonisodwod oruy3a

oy “(asauryn) “orenpers
£9son8N1I0J ‘9[091) Loty 21059q
uenIep ‘Youaly syuowaImbau

‘ystuedg “8°9) Teak
swoy 1k ysiduy [eUy 1910 199w
uey) 1o 28enue| pue (s)9sInod
® oyods Juaoaad 2891100
UDAIS-AIUIM T, “I9P[O Lrunwwod e
10 98¢ jo sieok ssed 03 sjuopnys

Q] 9I9M 04,93 pue soxmbou
I9P[O 10 28k Jo sreak yey) werdoxd *SNIIQESIP
L1 2I9M SIUDPIS JO Srwopede [emo9[aIUL
%G9 ‘1edk 100G U SurSuayreyd P Inok
uy ‘soniiqisuodsax e ysSnoiy) ‘qao Surpnpur ‘spooyos
Aqrurey ' uey) Joylel ySiy reuonipen

“ewordip [ooyos
ySy e Surures
0 JTWWOd IsnwW
pnog ewordmp
[ooyos ySiy e 03
21101 JUDIIIP ©

ur SurpaLdons
jou ore
oYM IO [00YDS I

puUE [epUBUY dABY

pue pagdeiueapesip

A[reorawrouodd

JIe SjUIpMIS

Auepy ‘[ooyos

jo mo paddoap aaey
OUM IO JO YSLI JB [INOX

2By OyM ok
103 ewordip

[ooyos ysiy e 03

Po9U OUM (INOX  INOI MOU B IPIAOLJ

SIU02IN()

MINNUIN()

Pooag SppnpLapuf vuanr) g o9

VI ‘uopporg ‘fooyds rey) uordwey) ‘snig ewordiq
SAISNOU] :3IMONNG

9 dTdV.L

Community College / 65



ing youth with a wide range of LCID (e.g.,
emotional or psychiatric disabilities, mental
retardation, significant learning disability),
youth atrisk, and second language learners, to
accomplish any (or all) of the following; grad-
uate from high school, complete a certificate
program, graduate from a two-year college,
matriculate into a four-year college, identify
and develop a preferred career path, secure
meaningful, competitive and integrated em-
ployment of their own choosing, have friends,
become self-determined, and actively partici-
pate in a fulfilling life in the community at large.

Third, identification and research on effec-
tiveness of strategies, such as resource map-
ping, that support restructuring and realloca-
tion of existing resources to develop a
systemic infrastructure that supports all youth
in transition to postsecondary education and
employment must occur.

Finally, there is the need to identify policies
and practices that create barriers for youth
with LCID in gaining access to postsecondary
education (e.g., requirement for a diploma in
order to be eligible for financial aid, prereq-
uisite course requirements, and low expecta-
tions). ). Dual enrollment for students with
LCID promises to be a creative educational
option to improve graduation rates and attain-
ment of meaningful, competitive and inte-
grated employment.
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